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[bookmark: _Toc244711976][bookmark: _Toc245589998]Description
[bookmark: _Toc244711977]During the period of school placement in SPPP1, classroom practice, pedagogical literature and mentoring were all major influencing factors in making up the learning experience. The placement offered expanded perspectives on classroom management, student engagement, student-teacher dynamics and effective classroom practices. There were differences in teaching methods, participation in the classroom, and student learning needs, which were observed across different secondary classes, notably in Grades 9, 10, and 11. Generally, lessons were based on clear aims and objectives, teacher explanation, visual materials, and questioning, as well as collaboration activities and discussions. Chemistry topics covered were thermochemical reactions, molar mass, ionic bonding, and Hess's law. A systematic introduction was made to scientific terms like enthalpy, bond energy and heat transfer during the course of lessons on exothermic and endothermic reactions. Conceptual understandings were assisted by visual energy diagrams and problem-solving. Additionally, the modes of interaction during questioning and within peer groups, as well as individual support, were observed in the classroom to promote engagement and learning focus. Confidence and supportive learning environments seemed to form from teacher–student relationships. Additionally, through reflection on teachers' decisions, professional expectations, and areas for improvement, discussions and feedback from the school-based mentor contributed. The practical application of the values expressed by the teacher is as important as the professional values themselves (as emphasised by Pollard et al., 2018). These experiences helped to build knowledge of inclusive teaching and reflection of professional learning.
Evaluation
All lessons in chemistry were observed to evaluate effective teaching practices, student engagement and good classroom management. Oral and non-verbal questioning was also used to involve students and tested for concept understanding. Their effectiveness was, however, sometimes hindered by the fact that quieter and lower-achieving pupils sometimes were unable to give full answers. There was also an equal distribution of the same work across all students, which challenged students not in need of extra help. This also impacted pacing and opportunities for deeper understanding during the content-rich lessons. Explanations were systematic, but some students found it difficult to communicate situations that required complex concepts, so learning doesn't necessarily have to go hand in hand with clarity. Clarke (2014) pointed out that the processes of building foundations and checking/refreshing learning outcomes were important. This observation led to questions in my mind about the validity of what I previously believed, with a combination of consistency in teaching and learning benefits everyone. Through individual guidance, student confidence seemed to be bolstered, and through peer discussions, reasoning was promoted and supported with shared explanations.   As a teacher of the future, additional time, tasks and questions would be differentiated. Students, in particular, would be encouraged in a more undistracting way prior to whole-class conversations with quiet students. Learning objectives would be retaught in short assessment activities.  
[bookmark: _Toc244711978][bookmark: _Toc245589999]Analysis
The analysis of placement experience has aided me in understanding that effective chemistry teaching needs reflection on decision-making and also being responsive to the learners. It has been emphasized by Pollard et al. (2018) that reflection is a means of examination of the decisions in teaching and improving the overall practice. The UAE Teacher Standards has revealed professional knowledge and responsiveness in teaching practices (Ministry of Education, 2015). The National Educators Competency Framework (NECF) has stated an effectiveness in the professional practice and a learner-centric approach (Ministry of Education & Emirates College for Advanced Education, 2026). The principles align with my observations of questioning, scaffolding, and differentiation. It has been highlighted by Clarke (2021) that learning intentions are important and influence the success criteria. Through the school placement, I have come to develop a better and deeper understanding of the importance played by differentiation and ongoing formative assessment for supporting the learning of the students. I was able to notice that different students react differently to the same learning activities. This experience made me realize that it is crucial to think more carefully about how the teacher can identify the needs of the students and provide appropriate support. Also, the seminar discussion and the course material helped me in my professional learning. The discussion on classroom interactions, promotion of critical thinking, differentiation, feedback, and questioning helped me to connect theoretical knowledge with the classroom observations. The seminar on NECF and the AD-EPF has helped me understand the professional expectations and responsibilities of teachers. The session on learning outcomes and success criteria aided me in recognising the importance of clear expectations and effective feedback. 
[bookmark: _Toc244711979][bookmark: _Toc245590000]Conclusion
The SPPP1, thus, can be said to have improved my understanding of Chemistry teaching that has extended beyond the mere explanation of the scientific concepts. I have come to realize that the effectiveness of teaching practices needs to include planning questions and assessments and also adapting the instruction to the needs of the students. In future teaching practice, I will undertake a variety of formative assessments through new strategies. This will include exit tickets, group discussions, and active learning through short questioning. This will aid in improving the understanding of the students. I will also aim to apply my differentiation skills through activities that can meet different learning needs of learning. I will also aim to seek regular feedback from the teacher who is experienced and then reflect on the practice I undertake in the classroom, which will identify the areas that I can improve. SPPP1 has aided me in my growth towards becoming a professional teacher. Through the classroom learning-to-teach system, I have learned about the importance of pre-lesson planning, observation, discussion after lessons, and reflection. The seminars have helped me understand the concepts of learner-centred teaching. I aim to improve my lesson planning, use differentiated strategies, and also set clear learning outcomes with success criteria, along with positive and constructive feedback. I will also continue to reflect on the teaching experiences and use feedback from my mentors to improve my practice.
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