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Description
              Observations focused on aspects of teaching the chemistry syllabus areas in Grade 11, including classroom presence, posture, relationships and communication skills, and establishing clear learning Objectives, and Questioning.  
              The teacher has a strong physical presence in all observed lessons. For example, she was skillfully moving between learners, positively contributing to learner involvement and classroom management. The teacher varied her voice tone during teaching, which ensured learners participation. Targeted questions were addressed to certain students and responses were assessed on an individual basis. Occasionally, voice projection was seen to be an area of ongoing development with rear-seated learners.
              Learning objectives were stated and complemented with key vocabulary. For example, ionic bonding, electronegativity, and oxidation numbers. Word goals and concepts were explained to help learner's understanding, and concepts were given to guide the learner's thinking. Learning objectives could be clearer if the teacher explained action verbs such as ‘analyze’ in greater details. 
              In questioning, learning was deliberately guided. For example, questions went beyond yes-or-no questions and required the student to explain the reasoning and achievement of applications of the model Bloom's taxonomy of critical thinking (Clarke, 2014). A principle of intentional engagement is understood to contribute to classroom time and participation (see Mitchell et al., 2015). This is evident in the teacher interactive questioning during all lessons observed. Further assessment evidence could help in identifying misconceptions and confirm whether learning objectives were achieved.
Evaluation
              The inclusion of learners' names ensured a positive classroom atmosphere, and respect was maintained as learners stayed focused throughout the observed classes (Milner & Tenore, 2010). The teacher exhibited oral language skills, using intonation variations while explaining concepts like oxidation states, leading to learner responses. Affective communication was effectively used. The mentor confirmed that the approach effectively used by the teacher in terms of relationships was creating a classroom environment. Objectives were made known from the start of each class, and this gave learners initial guidance (Clarke, 2021). However, the teacher could improve lessons by reviewing these objectives at the end and asking students to explain what they learned to ensure they achieved their learning outcomes (Martin et al., 2016).  Questioning was exhibited in the sense that it led to volunteer answers, implying that the classroom environment was not intimidating. However, the questions could be improved if the teacher used follow-up questions to identify students’ understanding of chemistry concepts. This would help the teacher to identify misconceptions and adapt subsequent explanations to meet learners' needs.
Analysis
              Usage of learners' names goes in tandem with Vygotsky's sociocultural theory, indicating that the teacher managed to create favorable learning conditions and to reduce learners' anxiety levels, although reduced anxiety couldn’t be confirmed. This approach is also supported by the National Educators Competency Framework (NECF), requiring teachers to create inclusive learning environments; in turn, such expectations were fulfilled in all lessons. Varied intonation used while modeling the vocabulary related to chemistry indicates that the teacher used affective communication efficiently to keep learners involved. Objectives were carried out correctly. However, reviewing them at the end would help learners compare their understanding with intended outcomes and provide the teacher with evidence of learning. Closure is recommended by the NECF to revisit learning outcomes and consolidate knowledge (MOE & ECAE, 2026). Questioning, although currently oriented towards lower orders of Bloom's taxonomy, has shown great potential, and its development towards higher-order questions will enhance current excellent interactions observed during lessons. For example, asking learners to explain chemical bonds would better examine their understanding.
Conclusion
              Across three domains of the I-LOR, the teacher was successful in instruction that fostered an affectively safe classroom climate. Behavioral compliance was achieved during all lessons. These are strengths which the teacher can build upon. Questioning will be appropriately prepared at both the lower and higher levels of Bloom's taxonomy and will be used strategically in the future. The teacher questioning style is interactive, and this will be built upon in the future. The teacher will outline learning intentions with an explicit emphasis on objective action verbs, building on her current practice of having learning intentions displayed. The teacher relational presence and structured movement around the room will complement this. Randomized selection will increase participation beyond volunteers. In future observations, I-LOR sub-elements of Classroom Presence and Questioning will be explored more deeply and specifically focused on differentiated communication strategies to scaffold academic language inclusively for all Grade 11 chemistry learners (Pollard et al., 2018). In future, I will clarify objectives, use follow-up questions, and adapt my teaching based on learners' understanding.
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